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An individual must always be considered in the context

of a "collective memory" because he always belongs to
several groups, either simultaneously or consecutively.
Sometimes these groups overlap, they develop and are
constantly in motion".

Didier Eribon
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Most scholars within sociology of education focus on the reproductive function of the education
system and on inequalities related to it. Rarely attention is paid to cases which don’t reproduce the
class of origin. In particularly to the circumstances under which the class-crossers succeed to make
an upward transition and to their life after they enter the upper class. However even P. Bourdieu
has actually searched for the mechanisms that could prevent reproduction of social inequality by
means of education. This topic remains relevant also in the modern time of (un)equal access to
the educational institutions. The problem of reconstruction of exiting social order by educational
systems has been not solved yet. It would notably contribute to the reduction of social inequality if
we could reconstruct the pattern, that promote/hinder social mobility during the education path. In
this article, we analyze the class transition experience of P. Bourdieu and D. Eribon based on their
self-analysis and try to integrate a new non-reproduction approach of C. Jaquet in this pattern of
social mobility through the education. On the basis of the autobiographical life-stories of mentioned
above two sociologists we try to reconstruct the main driving force that has enabled them the way
up und also to determine how the life of a class-crosser looks after they succeed the transition. After
analyzing the work of P. Bourdieu named “Ein soziologischer Selbstversuch” and the work of D.
Eribon named “Riickkehr nach Reim” we could confirm an assumption of C. Jaquet that ambition
is the most powerful driving force for social mobility. Moreover, we can conclude that not only
a person can be willing to leave the milieu of origin, but that he/she can be just displaced by the
milieu. In such a situation he/she is a refugee and is forced to flee. In the most cases of escape
and desire to climb up the social ladder such “negative” feelings as shame play a role of a driving
force. Besides, the fact of social mobility is usually regarded as an end destination when in fact this
transition is a process that never ends but transmutes in new forms.

Keywords: class-crosser, split identity, social reproduction, inequality, non-reproduction, complexion,
origin, affect, social mobility
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MixxknacoBa MOBISbHICTL: XXUTTA Ha pybexxax

OkcaHa bypak, IHCTUTyT couionorii BigeHTCbKOro yHiBepcuteTy

Binpmiicte HayKOBIIB COIiONOTIi OCBITH 3aiiMarOThCS TOCITIKEHHSM PENpOAYKTHBHOI (YHKILT
OCBITHBOI CHCTEMH Ta COIIaIbHOI HEPIBHOCTI, sfKa OE3MOCEpeTHbO 3 HElo MoBs3aHa. Habararo pimmre
3BEPTAEThCS yBara Ha BHIAJKH, B IKHX OCOOUCTICTh HE PENMPOAYKYE KIac CBOTO TOXO/PKEHHS, KOIH il
BIAETHCS TIEPETHYTH MEXKY 1 YBIMTH JI0 KJIacy BHIIOTO, HIXK KJIac 11 TOXOKEHHS, ITiIBUIATH CBIl CO-
mianeHuit craryc. Cam I1. Bypa’e, skuif 3poOWB AOCHTH CYTTE€BHI BHECOK CaMe B TEOPIIO PETPOIyKIIii,
HacCIpaB/i HaMaraBcsl 3HAWTH MeXaHi3MH, SKi O JOIOMOTIIM MiHIMi3yBaTH BIUIMB CHCTEMH OCBITH Ha
PENPOAYKIIiIO comianbHOi HepiBHOCTI. Ll Tema 3amnmaeThecs akTyaabHOIO 10 ChOTOHI, KOJHM Hade0To
KOJKEH Ma€ piBHE MPaBo JAOCTYITy A0 TMOCIYT OCBITHBOI CHCTEMH 1 BiAMOBIIHO PiBHI MIAHCH COIIaJIBHOI
MoOimbHOCTI. OHAK MpoOeMa HEPIBHOCTI B OCBITI 3aJIMIIAETHCS HEBUPIMICHOIO 1 TOMY aKTyallbHOIO.
PexoHCTpyKIIist cCXeMU, KA YMOKIUBITIOE/TIEPEIIKOKAE 1HANBIAY TOCSATTH BUIIOTO COIIahbHOTO CTATYy-
Cy 3aBSIKM OCBIiTi, 3HAUHO O JIOMIOMOTIIA HA NUISAXY MiHIMi3allil comianbHOI HepiBHOCTI. Y Wi CTaTTi MU
aHaizyeMo nocBix comianbHOl MoOinmbHOCTI 1. Bypnbe ta JI. EpiOoHa Ha OCHOBI IXHIX TEKCTIB camoa-
HaJli3y Ta HaMaraeMocCh iHTErpyBaTH HOBHM Miaxin «Hepenpoaykiii» L. YKake B 110 Moens 3MiHU CO-
miampHOTO cTarycy. Ha ocHOBI aBTOOiOTpadivHUX iCTOpPiit 3rajjaHuX BUIIE COIIOIOTIB MH HAMAaraeMoch
PEKOHCTPYIOBATH TOJOBHY PYIIIHHY CHITY, sIKa JO3BOJHIA iM MOMOJATH IUISIX 3 HUKYOTO JIO BHUIIOTO
COLIIaJIbHOTO KJ1acy, & TAKOK BU3HAYHTH, SIK BUTIISIIAE JKUTTSI «IC3EPTUPIB» MICIS TAKOTO TPAH3HTY.

[IpoanamizyBaBmm xwutTeBi icropii I1. Bypape ta JI. EpiboHa, My 3MOTIIH TATBEPANTH TIPHUITYIICHHS
. XXake mpo Te, M0 HAHMOTYXXHIIIOK PYIIHHOIO CHIIOKO COIIajhbHOI MOOUTBHOCTI € amOimist — oxHa 3i
CKJIQJIOBUX OITUCAHOTO HEIO KOMITIEKCY adeKTiB. binbIie Toro, Mu MOkeMO 3pOOUTH BHCHOBOK, 1110 HE Tillb-
KW IHIMBIT MOYKE XOTITH 3aJIUIINTH KJIaC CBOTO TIOXO/PKEHHS, ajie i [0 BiH MO)Ke OyTH IPOCTO BUTICHEHUH
caMHUM UM KJIacoM. Y IIbOMY BHIIAJIKy BiH € ODKEHIIEM 1 3MyIIeHHH MIirpyBaTH. Y OLIBIIOCTI BUTIA/IKIB
Mirpariii 10 BUIIIOTO KJacy TaKi «HETaTHBHI» IMMOYYTTS, SIK COPOM, TPAIOTh POJIb pymIiitHOi criu. Kpim Toro,
9acTo Il BUTIAIKN COIliaabHOI MOOUTEHOCTI, CIIPHIMAIOTRCS K KiHIIeBa ITiJTh, K «Xemmi ena». Hacmpasai
1IeH rmepexia — e He MpocTo (DaKT, a mpoIlec, SKUW HIKOJIM He 3aKiHIY€ThCS 1 IPOCTO Ha0yBa€e HOBUX (POPM.

Knrouosi cnosa: noositina ioenmuunicms, coyiaivHa MOOLIbHICINb, MINCKIACOBULL «Oe3epmupy, Co-
yianvha HepieHicms, coyianvha (He)penpooyKyisn, «KOMIIEKYiLy, aggexm, noXooHceHHs.

MexxknaccoBasi MOBUITBHOCTb: XXN3Hb Ha pybexkax

OkcaHa bypak, IHcTuTyT counonorum BeHckoro yHuBepcuTteTa

BONBIIMHCTBO yYEHBIX COIMONIOTUH 00pa30BaHMs 3aHUMAIOTCSI KCCIIEIOBAHUEM PETIPOLYKTHBHOM (PyHKIIMH
00pa3oBaTeIbHOM CUCTEMBI U COLMAILHOIO HEPAaBEHCTBA, HEMOCPEICTBEHHO C Hel cBsi3aHHOM. [opasznio pexe
oOparriaeTcsi BHUMaHHe Ha Ciydal, B KOTOPBIX JIMYHOCTh HE PEMPOAYLIMPYET KIIACC CBOETO MPOMCXOXKICHNS,
Korjia el yjaercs repecedb rpaHUIly U BOWTH B KJIacC BBIIE, YeM KJIACC €€ MTPOMCXOKACHHS, TOBBICUTE CBOI
counanbHbii ctaryc. Cam I1. Bypabe, KOTOpBI cienan 10CTaToquHO CYIIECTBEHHBIN BKJIa UMEHHO B TEOPHUIO
PETIPOYKIMH, HA CAMOM JIEJIE BITAJICSl HAUTH MEXaHM3MbI, KOTOpbIe ObI TOMOTIM MUHHUMH3UPOBATh BIIUSHUE
CHCTEMBI 00pa30BaHusI HA PENPOIYKIIMIO COIMATIBHOTO HEPABEHCTBA. JTa TEMa OCTACTCS aKTyaJIbHOM J10 CHX TIOp,
KOTJIa BPOZIE KaKIIBI MMEET paBHOE MPaBO JOCTYyIa K ycIyram 0Opa3oBareibHONW CHCTEMbI i COOTBETCTBEHHO
paBHBIC IIAHCHI COIMATbHON MOOMIBHOCTH. OHAKO MpobiieMa HepaBeHCTBA B 00Pa30BaHUK OCTAETCsl Hepe-
HICHHON M TIO3TOMY aKTyaJIbHOW. PEKOHCTPYKIIHS CXEMBI, JIeNaeT/IPEnsTCTBYeT HHUBUILY JOCTHYb BBICOKOTO
COIMAITLHOTO cTaryca Onarogapsi 00pa3oBaHMIO, 3HAYMTEIBHO MOMOIYIAa Ha TTyTH MHUHHUMH3AIHN COLIHAIBHOTO
HepaBeHCTBa. B 3Toil cTaTbe Mbl aHAIM3UPYEM ONBIT colmanbHol MoOunpHOCTH I1. Bypase u 1. OpnboHa Ha
OCHOBE HX TEKCTOB caMOaHaJIM3a U IMbITaeMCsl HHTETpPHpPOBaTh HOBBIN Mojaxof «Heperpoxykiwmy 111. YKake B
9Ty MOJIeNb U3MEHEHHSI COLMANBHOTO cTaryca. Ha ocHoBe aBTOOHOrpaduuecKux UCTOPHIA YIIOMSHYTBIX BBIIIIE
COIIMOJIOTOB MBI ITBITAEMCSl PEKOHCTPYHPOBATH TIIABHYIO ABIKYIILYIO CHITY, KOTOpasi MO3BOJIHIIA UM MPEOI0IETh
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IIyTh U3 HU3IIETO K BBICIIIEMY COIMAIbHOMY KJIAcCy, a TAKKe ONPEAEINUTh, KaK BBINIANUT KHU3HB «JI€3EPTHPOB»
IOCJIE TAKOTO TPaH3UTA.

[poanamusuposas xuzHeHHbIEe nctopun [1. Bypabe u 1. OpnboHa, Mbl CMOIIIH TOATBEPIANUTH MPEATIONONKE-
uue 1. JKake o ToM, 9TO camMOif MOIITHOM JBWKYIIEH CHIION CONMATEHON MOOMIIHOCTH SIBIISICTCS aMOMITUS —
OJIHA M3 COCTABJISIIOIINX OIMCAHHOTO €10 KoMIuiekca addexroB. bonee Toro, Mbl MOXXeM clieniaTh BBIBOJ, UTO HE
TOJILKO MH/IMBHJ] MOYKET XOTETh TIOKMHYTb KJIACC CBOETO IPOMCXOXKICHUSI, HO 1 OH MOJKET OBITh ITPOCTO BhITEC-
HEH CaMUM 3THM Ki1accoM. B 3ToM cityuae oH siBisieTcst OexeHIIeM M BEIHYKIEH MUTPUPOBaTh. B O0NbIIMHCTBE
CIIy4aeB MUTPALIUM K BBICIIEMY KJIACCy TaKHe «OTPHUIIATEIbHBIE» YyBCTBA, KaK CTBIJ, UTPAIOT POJIb JBIKYIIEH
cwibl. Kpome Toro, 4acTo 9TH cllydan COlaibHOM MOOWIIBHOCTH, BOCIIPHHUMAIOTCSI KaK KOHEUHasl 11eJ1b, KaK
«XaMIH 3H1y. Ha camoM ziene 3ToT mepexoi — 3To He POcTo (axT, a mporiecc, KOTOPbI HUKOTIA He 3aKaHY1Ba-

€TCsl ¥ IPOCTO IPUOOpETaeT HOBBIE (POPMBI.

Knrwouessle cnosa: 060tinas udeHmuyHOCMb, COYUATLHASL MOOUTLHOCTID, MENCKIIACCOBbIL «Oe3epmupy,
coyuanbHoe HepageHCcmeo, COYUAIbHAsL (He)penpoOyKyus, «KOMIIeKYUusLy, apgexm, npoucxodicoeniis

Introduction

he topic of social mobility through

I educational institutions and the role

of the last in the modern society as a
powerful agent of social structure stays to be
controversial and doesn’t lose its relevance also
in modern society that seems to provide equal
access to education for every member of society.
Theresearchinthefield of sociology of education
began in the middle of thel9th century with
the work of E. Durkheim on moral education
and with the M. Weber’s Chinese literati.
After World War 11, with industrialization and
democratization of society when the education
system started to opened its doors for all, the
interest in the field of education in sociology
has increase. Different theoretical perspectives
have appeared. The Political Arithmetic
tradition (Hogben, 1938) in Great Britain which
had more quantitative character and dealt with
social inequality based on the research about
the place of school structure in social class
inequalities issues. Later this approach was
criticized because of its quantitative intention.
The tradition of structural functionalism had the
functions of education in scope. The followers
of this tradition tried to crystalize some groups
of functions. According to this tradition there
were some manifest functions of education like
to provide the possibility of upward mobility
and the chances of good career and success
for students. Latent functions dealt more with
socialization of individuum. At the later stage
the functionalists payed attention also to the
inequality in education. R. Meighan agrees,
stating that large numbers of capable students
from working-class backgrounds fail to achieve
satisfactory standards in school and therefore
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fail to obtain the status they deserve (Meighan,
& Siraj-Blatchford, 1997, p. 143). M. Sargent
confirms this arguing that schooling supports
continuity, which in turn supports social
order (Sargent, 1994, p. 201). The purpose of
educational system to maintain social inequality
was also widely discussed in the frame of
conflict theory. According to conflict theorists
the reproduction of social inequality occurs
because of ideology provided by the dominant
group and the fact that education is available
to all is a myth. Moreover, the system blames
an individual in case he/she doesn’t archive a
success (Sargend, 1994, p. 84). This perspective
has been criticized as deterministic and
pessimistic, while there is some evidence for
social mobility among disadvantaged students
(Kislev, 2016). This reproductive function
of educational system has been theorized by
P. Bourdieu in connection with class inequalities
and cultural capital. However, in this article will
be discussed not only his theoretical ideas but
also his own experience from his own words
will be analyzed. In order to compare and to
make some conclusions about some consistent
patterns in this respect an educational path of
D. Eribon which he explicated in such works
as “Retour a Reims” and “La société comme
verdict. Classes, identités, trajectoires” will be
also an object of analysis. But the most important
aim of this article is to integrate a new approach
of C. Jaquet of non-reproduction in the theory
of social reproduction based on the sociological
self-analysis of mentioned above sociologists.
Besides, it is aimed to analyze how the life of
class-crossers changes when they pass from the
class of ruled in the class of rulers: where and
when this transition ends up.
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It has been written a lot about social
inequality that is reproduced through the
educational system but as also E. Kislev noted
there are some evidence of upward mobility
among disadvantaged students and C. Jaquet
tries to explain and theorize e this phenomenon
which is also to be seen in the life of Bourdieu
and Eribon but which were not explained
enough from themselves. They succeed an
upward mobility in spite of their disadvantaged
start position and origin but what helped them
to do so? Are there some patterns on the way
of class-crossers? C. Jaquet tries to answer this
question and thereby to cover the blanks in the
theory of reproduction.

Institutional Dimension

A decisive criterion of class transition or
social advancement is education. An increasing
social mobility without legitimate proof from
the educational institutions is hardly possible
and to get this recognition through the education
is a great challenge caused by social structure.
That is the reason why this topic has been widely
discussed in works also of such sociologists
as P. Bourdieu and D. Eribon. The experience
of both authors who crossed the class borders
though the education is a relevant subject for
sociological analysis.

Bourdieu describes the difficulties that have
him so overwhelmed, on the one hand, in the
form of teachers' unlimited power, which the
institution confers on them (Bourdieu, 2002,
p. 108) and, on the other hand, in the form of
violence in relations among the pupils, which
often took the form of a class racism (Bourdieu,
2002, p. 111). He tells a story that he often
experienced with one of the classmates. This
boy often hurt Bourdieu by pronouncing his
name like the farmer’s one or by making fun of
the name of his home village (Bourdieu, 2002,
p. 111).

He felt a discrepancy between high academic
recognition (because he was successful) and
a lower social background. This caused the
feeling of divided habitus marked by tension
and contradictions. This point undoubtedly
contributed to his contradictory relationship
with school. It was a mixture of rebellion
and conquest, distancing and self-defense
(Bourdieu, 2002, p. 113). As C. Jaquet claims,
it is not about fix placing in a new milieu but
just a finding of a right distance between two of
them (Jaquet, 2018, p. 147).

8

Just as Bourdieu, Eribon was an excellent
student. But he was also impudent and
disrespectful to his teachers" and "often
doubled his sarcasm and vulgarity" (Eribon,
2016, p. 151). It was probably a protective
reaction against failure, against other children
who already knew a lot of stuff and took many
things for granted and against teachers who tried
to sanction the difference. An example could
be a language: Eribon writes that it is more a
game with the linguistic levels, with milieu-
and situation-specific registers (Eribon, 2016,
p- 99) and that he found it difficult to improve
pronunciation and adapt his self-expression to
new academic style. Music lessons were also a
real challenge for him: the question was whether
certain pieces were familiar and understandable
or unfamiliar to one (Eribon, 2016, p. 160).
Eribon had no competence in this field and hid
this under sarcasm and disobedience. Interest in
art or literature was also a matter of access to
such things outside the school or even before
the school. It was a reason for distinction and
exclusion if you were a stranger in this area.
Although such a challenge intimidated Eribon,
he did everything to become like "these people"
(Eribon, 2016, p. 98). According to Jaquet it
is a positive effect of an intensive feelings of
anger, hate and shame which make one not to
give up, to become an opposite value in order to
replace these unpleasant feelings (Jaquet, 2018,
p. 75). The following phrase demonstrate which
traces the whole thing has left in Eribon's self-
perception: "I am a product of insult, a son of
shame." (Eribon, 2016, p. 194). One can hardly
imagine what kind of strength one needs to go
on in this situation and not to give up. In this
case an obstacle turns into an advantage. The
bigger the obstacle is, the bigger is also the
wish to overcome it (Jaquet, 2018, p. 31). If one
assumes that one affect can only be defeated by
another contra effect which is stronger than the
first one, then a great shame can be dispelled
by a great pride (author: success for example)
(Jaquet, 2018, p. 189).

The phenomenon of continuous social
transformation that has become a theme in
the works of Bourdieu and Eribon is probably
experienced by each member of society in his
own way. Social mobility would not have been
possible otherwise. Regardless of the extent
and nature of the transition, “defectors” share
similar feelings and face a number of similar

www.grani.org.ua



SOCIOLOGY

GRAN/ 23 (6-7) 2020

difficulties. A transition is always painful. The
individual stands between the worlds, in a
vacuum and between two poles each of which
attracts him to itself. One is in the middle of
nowhere and it is a time of metamorphosis
and transformation. It is the time when the
individual is not aware of his own habitus,
which he perceives "through the observations
of other people". One flees to the "better world"
but the price is high. One has to fight and only
when he is sure of his goal, he doesn't give up
and tries to overcome the obstacles on the way.
Eribon speaks of "re-education", which one
has to go through in order to be able to move
vertically, to enter another world, another social
class (Eribon, 2016, p. 93).

Initiation in a new world

Eribon describes the time of adaptation to
the culture of school and learning as a long
and chaotic process and speaks of physical and
mental discipline, which is not something innate
and for which one needs time and patience
(Eribon, 2016, p. 158). One had to unlearn
what he had originally been. He had to work
on the things that were self-evident to others,
day after day, month after month. Eribon points
out that the whole process changed his habitus
and personality from the ground up. Bourdieu
explains the painfulness of this process with
the argumentation, that it is a physical learning
through the body (Jaquet, 2018, p. 131). One
should appropriate a new behavior model,
transform old values, relearn a language and
it can bring to overtaxing. It means to bend
one's body and mind to constraints that oppose
and contradict the established habits to such
an extent that the acquisition of a new attitude
can become a torture (Jaquet, 2018, p. 131).
Besides, there is no guarantee that sometimes
it will be over: “It is not easy to describe this
double movement between two worlds: one
discovers that one is different, one tries to
organize one's life according to this otherness
and to shape oneself according to it: At the same
time, however, one recognizes that this new
identity is something shameful that can only be
lived in the sign of fear”. (Eribon, 2017, p. 47).

The question is why a person wants to change
the environment where he/she lives? Behind
this is necessarily a desire to escape or a search
for something better, which in the end makes
you flee again. The trigger is usually a certain
dissatisfaction with the condition of the things

www.grani.org.ua

that one has. This dissatisfaction should be
strong enough to make one decide to take a risk.
One can assume that the reason could be a wish
of better life and that is the decision only of the
class-crossers. But Jaquet supposes that a class-
crosser could be forced to do this step because
his native milieu rejects him and ejects him as a
foreign element with the aim to maintain its own
order (Jaquet, 2018, p. 80). The potential class-
crosser has just no place there any more, he is a
black sheep, he is superfluous and must migrate
as he has no acceptance in the native class but
instead ignorance and contempt (Jaquet, 2018,
p. 81). The reason can be quite different. In the
case of Eribon it was his homosexuality which
could be not accepted in his milieu in any case.
He had to go away, he had no other choice and
he wanted to take revenge on fate.

Eribon describes his integration into the
higher school as exile. He had to break away
from his family and social ties and learn to live
differently (Eribon, 2016, p. 191). To keep these
two spheres together, to belong to both at the
same time, was practically impossible. “It was
a split between my two personalities" (Eribon,
2016, p. 159) writes Eribon. He felt himself
“terrorized" (Eribon, 2016, p. 194). It seemed to
him as if everyone knew who he really was and
that he wanted to hide something. He describes
himself as a defector and his path as the path of
a climber (Eribon, 2016, p. 23). In his decision
to leave the city of his birth and adolescence he
sees a chance to live as he wants (Eribon, 2016,
p. 20). He had to leave Harlem behind him if he
wanted to become a writer first of all (Eribon,
2016, p. 29). He was full of hopes and ideas
about his future life in Paris. Unfortunately,
the reality was different than he had dreamed.
The in-between space was not easy for him
to survive. "l had to fight, first and foremost
against myself, to be granted opportunities
and rights that were given to others from the
beginning" (Eribon, 2016, p. 229). "The position
that I reached in the mid-nineties, was granted
to others much earlier in life" (Eribon, 2016,
p. 320). This is about the capital that the others
already had. They were already networked, they
were familiar with the environment and ways of
dealing with it on the unconscious level, they
used the resources of their families, and in this
case, one has to make multiple efforts to find his
way and continue to get along, even to be ahead
of others.
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Bourdieu also felt himself alienated between
these two worlds and their irreconcilable values
(Bourdieu, 2002, p. 112). He interprets a split
habitus as the result of a reconciliation of
opposites (Bourdieu, 2002, p. 116). This dual
experience reinforced the clear discrepancy
between high academic recognition and a lower
social background, and thus a split habitus
dominated by tensions and contradictions. Like
Eribon, he describes the Gymnasium in black,
as a place full of betrayal and loneliness, where
there is no peace. He describes the world of the
boarding school as immense and terrible school
of reality, where one always feels in need of
survival (Bourdieu, 2002, p. 103). The whole
thing often brought him to tears, because he
felt hopeless, without anyone to complain to
about his suffering (Bourdieu, 2002, p. 104).
Bourdieu compares life in boarding school with
the total institutions of Goffman (Bourdieu,
2002, p. 105).

But at the same time, in his work of self-
analysis, he recounts how he felt at home, that
he could not enjoy the holidays because he felt
himself miserable also there. For the local people
he was a “misery” who attends a secondary
school. That made him the outside. Life at home
was boring for him without the school things he
got used to. He also felt lonely because he could
no longer share anything with his old comrades
from primary school (Bourdieu, 2002, p. 106).
He was 12 and had no one whom he could
trust or who could understand him: "Never was
the loneliness as great as at those moments"
(Bourdieu, 2002, p. 107). In this case he was
just displaced within his own class.

To sum up, it can be said that the transition
never takes place without sacrifice. Moreover,
one has to accept life between two worlds,
in a space between, and cope with a split
habitus continuously: “He could not find a new
paradise and the old one was not reachable
anymore”’(London, 1927, p. 266).

Split identity

The class-crosser is characterized by a
double affiliation: he is in the midst of the
milieus, but also at their point of contact, in the
space in between (Jaquet, 2018, p. 135). At the
point of contact of two worlds he experiences a
double distance, namely to the milieu of origin
and the milieu of arrival (Jaquet, 2018, p. 138).
His life is a constant back and forth.

Jaquet claims that this distance, especially

10

to the milieu of origin, is more mental than
spatial (Jaquet 2018, p. 139). Although the
parting is very often about a change of place,
precisely because the two worlds cannot coexist
in the same space and on the same playing field.
Therefore, historically, class change has been
characterized also by a geographical separation
such as crossing a border, city and country,
capital and province, center and periphery,
suburbs and dormitory towns, developed
countries and developing countries ... (Jaquet,
2018, p. 141).

There is also a time dimension represented
in such stages as the separation from the family
of origin, the adaptation to a new way of life
or the ascent in the arrival milieu, and this is
not a linear progress; it is a mixture of flows
and back flows, in which the past returns in the
present. In this process, many things change
about the person and there will never be a
pure color, but a mixture of their shades. So,
class-crosser is to think like a being that forms
a knot of relationships and affects that are
combined to produce a reconfiguration (Eribon,
2016, p. 101). His life path is often a chaotic
hybridization, which is why his identity never
becomes homogeneous.

There are different layers in this
hybridization that also are expressed and felt
differently. The intellectual layer and the layer
of higher international culture can be modified
more easily, but the layer of national culture and
identity, national values and national character
(the religious aspect also plays a role) is much
more difficult to uproot. It is something different,
something that lies at the core of personality
and that one becomes with the mother's milk,
and without that you "lose" yourself and always
circle somewhere else, but again and again you
can't find peace. National identity and cultural
values are like a harbor where you hold the
anchor.

The phantom of the world of origin and self-
perception

It is difficult for the person to grasp and define
the double habitus. It can lead to confusion, that is
in its turn expressed in behavior and reactions. For
example, Bourdieu reports constant difficulties at
school because of his “bad behavior,” and wonders
whether it was probably his own fault, whether
he himself was the cause of all these difficulties,
which were defined as "his bad character"
(Bourdieu, 2002, p. 106). This is probably
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why he also describes his success at school
as "unexpected", because he judged himself
by how others perceived his behavior. He was
described as "stubborn" and punished, but again
he reacted to this with anger and confrontation.

Bourdieu reports in his self-analysis also
about a feeling of guilt. This feeling arose from
the betrayal of his origins, because very often
in academic settings he was confronted with
statements that insulted the people to whom he
actually belonged, but he couldn't do anything
about it because he didn't want to unmask
himself. It was a mix of the feeling of shame with
the feeling of guilt (because of the betrayal). He
describes this mixture as if he "had to walk on
coals" (Bourdieu, 2002, p. 114).

The same can be found in Eribon's work,
where he says that he always had to deny his
real identity. He calls his life a "social cupboard"
because he always concealed his homosexuality
and origin (Eribon, 2016, p. 20). He felt shame
not only because of his sexual orientation but
also because of his origin at the same time.
This is expressed in his description of own
brother, whose manners, posture showed that
he belonged to a lower social class: "If anyone
asked me about him, I was always terribly
embarrassed, and I tried to distract from the
subject" (Eribon, 2016, p. 101). He writes that
his origin was for him a mixture of disgust and
hatred (Eribon, 2016, p. 13).

It should also be noted that no matter how
strong the desire of transition or hatred for the
milieu of origin is, you can never get rid of your
past and habitus embodied from birth. Class-
crossers are always tied to their origin, whether
they are aware of it or not. The bond of origin
cannot be completely severed. Integration into
another world does not know a point from
which there is no turning back, because we are
always referred to our origin, even if only at the
moment when the death of our parents reminds
us of it (Eribon, 2016, p. 135).

Eribon reports that he sent the letters home
from time to time and describes the thoughts
he had at that moment: "When writing the
address, I wondered what the place where they
lived looked like. I never pushed my curiosity
further. When I had them on the phone three or
four times a semester, often less frequently, my
mother would ask me: when are you coming
to visit us? I pretended to be very busy and
promised to come soon. But I hadn't planned
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to. I had fled from my family and did not feel
the slightest desire to see them again" (Eribon,
2016, p. 9). Nevertheless, looking at the old
photos in the album with his mother after his
father's death, regretting that he did not try to
talk to him before. It is difficult for the class-
crossers to forget people that they left behind
and who provided them a platform to start
(Jaquet, 2018, p. 198).

In addition, the same rule applied to Eribon
as to Bourdieu: he felt hatred when people in
his environment spoke contemptuously or
disrespectfully of the "vulgar people". They
were in the end people from whom he originally
came (Eribon, 2016, p. 23). He was tormented
by his conscience but could not do anything
about it (Eribon, 2016, p. 25). There it is exactly
about the "split habitus" which he also mentions
in his work. Although he wanted to finally free
himself from his milieu, he does not succeed.
He could not get rid of these embodied feelings
of belonging to it. That is why he constantly
felt himself as an insider and as a strange at
the same time in the place where he lived. He
confesses that this balancing has become almost
impossible for him over the years (Eribon, 2016,
p. 25).

Social origin versus homosexuality in self-
analysis

Both of the authors (Bourdieu and Eribon)
in their self-analyses have dealt with the
question of homosexual identity, leaving the
issue of social origin more in the dark. They
question the reason of it also themselves: “Why
me, who were ashamed of his origin and either
lied about it to people from other social classes
that I met in Paris or confessed about it with
the great embarrassment, so why did I never
think of writing about this problem in a book
or an essay?” (Eribon, 2016, p. 19). He answers
the question himself: "It was easier for me to
write about sexual shame than about social one"
(Eribon, 2016, p. 19).

Eribon also critically questions Bourdieu's
self-analysis. He seeks answers to the following
questions (Eribon, 2016, p. 153—-154): Why did
the will to ascend triumph over his feeling of
non-conformity? How did he get along with all
these tensions and contradictions? How did he
manage to overcome the difficulties and keep
himself in a universe that he actually totally
rejected but that he did not want to leave under
any circumstances? He wonders why Bourdieu
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didn't say something about the books he read,
about the people who were important to him,
who gave him a taste of this high culture, how
people with whom he shared his environment
before, who came from the same milieu,
disappeared from his life and those who
remained, for what reasons did they remain?
How was the whole transformation possible?
And how exactly did it happen?

It is interesting how Eribon reflects on his
homosexuality. In his analysis of homosexuality,
he refers back to his relationship with his father.
He reports that he experienced his father's
aggressive behavior like a nightmare and that
probably the father himself was a reason for
his homosexuality (Eribon, 2016, p. 88): "The
horror that gripped me at that time did not come
from the person acting, but from the social
environment that made such actions possible.
The scene with the bottles (author: which the
father smashed against the wall) lasted only a
few minutes but it burned me with a revulsion
against my misery, with a rebellion against my
social fate. It left the hidden but always painful
wound in my everlasting memory" (Eribon,
2016, p. 90).

Probably the both authors associated their
homosexuality with their experiences on early
socialization stage which was not easy for them
and played a dominant role. Besides, they had
to leave the milieu and feel shame and guilt
because their sexual orientation could be not
accepted in their class of origin. The root course
of their escape lies deep in their social origin
and homosexuality is only one of the upper
layers of the complex problem.

Conclusions

Both Bourdieu and Eribon in their self-
reflections tried to understand and explain
the process of social upward mobility / class
transition for people from disadvantaged social
classes from the perspective of social structure
which (according to them) is responsible for
the reproduction of inequalities. They describe
the obstacles that stood in their way and the
metamorphoses they experienced in the space
in between. They paid for it with the life of
misery, with life in the social cupboard, with
the split habitus, with life in shame and constant
fear. This was a successful attempt to discover
the dimensions of judgement of social system
in order to find a perspective that could help to
overcome produced by the system obstacles.
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Bourdieu has actually never seen the social
reproduction as a fate or law notwithstanding
that he has developed it. His aim was to
understand the social determinants of
judgement, in order to gain instruments that
would help one to detach from them (Jaquet,
2018, p. 13). The attempt of C. Jaquet is
a further step to develop this intention of
Bourdieu. She tried to reconstruct patterns and
mechanisms which help the class-crosses in
the process of class transition. She proposes a
new concept of “complextion” Complexion is
the chain of determinations that link together
to form the texture of a singular life (Jaquet,
p. 101). The class-crosser in its turn is a being
that forms a node of relationships and affects
that are combined and composed to produce
a new reconfiguration of a person (Jaquet,
2018, p. 131). Affects are physical and mental
modifications, that touch, move and excite
us (Jaquet, 2018, p. 67). According to Jaquet
the most influential affect is ambition. It is an
engine of non-reproduction and social upward
mobility (Jaquet, 2018, p. 31). The driving
force of ambition is the desire to surpass
oneself (Jaquet, 2018, p. 33). This is not a
careerism, but an expression of the desire to
live, the appetite for life and self-affirmation
(Jaquet, 2018, p. 34). One can suppose that
there are people who have ambition and who
do not have them naturally. Jaquet claims
that ambition is not something given from the
birth but a cognitive determination formed by
affects (Jaquet, 2018, p. 36). It was the force
that moved Bourdieu and Eribon like also
other class-crossers. An empirical (qualitative)
reconstruction of affects on the examples of
the certain cases of social upwards mobility
would be a relevant perspective for the further
research concerning the issue.

Another conclusion to be made is the fact,
that the way of class-crossing doesn’t finish with
entering new class but instead never ends. The
class-crosser remains a survivor, an anomality
or an exotic curiosity (Jaquet, 2018, p. 148). He/
she is not firmly in the saddle, his/her place is
only on credit (Jaquet, 2018, p. 149). Based on
this it can be said that social upward mobility
is not only an elevation. It happens in almost
direct proportion to the latent losses. The life
way of the class-crosses after their entering
an upper class could be also a subject for the
further research.
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