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The influence of the ascriptive statuses at the intensity of students’
educational practices

Roman Borysov, Iryna Sheremet, V. N. Karazin Kharkiv National University

The article deals with the influence of the Ukrainian students’ ascriptive statuses on the course of their professional
socialization. There are are students’ status positions, educational dispositions and the content and focus of the
educational process among the factors of professional socialization. The ascriptive statuses are considered as social
indicators which may restrict the access of the students to the tertiary education. A number of ascriptive statuses,
which may have the restrictive influence, are identified, among which are the sex, the economic and cultural capital
of the family, place of living before the admission to higher education. It was listed the signs of student heterogeneity
as a socio-demographic group. The education of students in higher education institutions is considered with the prism
of acquiring the competences obtained as a result of the implementation of educational practices. The professional
socialization is considered as the process of the acquisition of the professional competences during the process of the
implementation of the educational practices. The notion of the professional practice is applied from the standpoint
of P. Bourdieu’s Constructivist Structuralism and is defined as routineized unconscious acts which are repeated in
time and are aimed at the realization of the strategy of the achieving the goal within a certain sphere of social reality.
The authors refer to the results of a quantitative survey of Ukrainian students to determine the degree of influence of
ascriptive statuses on the process of professional socialization in universities. The relationship between the intensity of
educational practices contributing to the learning process and academic achievement is analyzed. The existence and
hierarchy of educational practices from the point of view of their effectiveness is identified and characterized. The
conclusion is made that there is a significant impact of the set of the students’ ascriptive statuses on the course of the
professional socialization. As a result the cultural capital of a family of students has the highest “capital intensivity” in
comparison with other ascriptive statuses.

Keywords: ascriptive statuses, higher education, professional socialization, educational practices, Constructivist
Structuralism, student-centered education

Bnnme ctatyciB Nnpunncy Ha iHTEHCUBHICTb HaBYaslbHOI NPaKTUKK CTYOEHTIB

PowmaH bopucos, IpuHa LLlepemeT, XapKiBCbKUI HaLiOHa/IbHUIA YHIBEPCUTET IMEHI
B. H. KapasiHa

VY cTarTi AOCHIDKYEThCSl BIUIMB ACKPUNTUBHUX CTATYCIB CTYACHTIB Ha XiJ| IXHbOI npodeciiiHoi coniamizarii. Po3-
IJISTHYTO O3HAKHU TETEPOreHHOCTI CTYAAGHTCTBA SIK COLiaIbHO-IeMOrpahiuHol rpynu. ABTOPU PO3MISAAI0Th ACKPUIITUBHI
CTaTyCH sIK COLUialbHI O3HAKHU, 1110 MOKYTh OOMEXYBATH JIOCTYII CTY/ICHTIB J0 3A00YyTTSI BUIIOT OCBITH. 3a3HAYAETHCS
HM3Ka aCKPUNITUBHUX CTATYCIB, 10 MOXKYTh MaTH OOMEXKYIOUMil BIUTUB, 4 CaMe: CTaTh, eKOHOMIYHUIA Ta Ky/IBTYpHHUH Ka-
TTaJM CiM 1, MICLIe TPOKUBAHHS TIEPE BCTYIIOM JI0 3aKIa Ty BUILOI ocBiTH. Cepesl YMHHUKIB MpodeciitHol cortiai3artii
3a3HAYAIOTHCS CTATYCHI MO3MILIT CTYJICHTIB, OCBITHI IUCIIO3ULLIT, 3MICT 1 CIIPSIMOBAHICTh HAaBYaJILHOTO nporiecy. Hap4yan-
HsI cTyeHTIB y 3BO po3nisiaaeTses Kpish NpU3My HAOYTTS KOMIIETEHTHOCTEH, SIKi BOHH OTPUMYIOTh YHACHIJIOK peajti-
3anii ocBiTHIX npaxTyk. [IpodeciitHa coniamizaris po3mIsHyTa SIK IPoLec HaOyTTs MPO(ECiitHIX KOMIIETEHTHOCTEN y
TIPOIIECi BUKOHAHHSI OCBITHIX MPaKTUK. [IOHATTA OCBITHBOI IPAKTHKHU 3aCTOCOBYETHCS 3 TTO3UIIIT KOHCTPYKTUBICTCHKOTO
cTpykrypaiizmy I1. Bypabe Ta BU3HAUaeThCs IK PYTUHI30BaH1, HEYCBIIOMIICH] aKTH, 1110 HOBTOPIOIOThCS B YaCi, Ta CHpsI-
MOBaHI Ha peai3allilo CTpareriil HiIeNoCsrHeHHS Y IeBHIH cdepi colianbHOI THCHOCTI. BH3HAUEHHS CTyTIEHIO BIUTUBY
ACKPUNTHBHUX CTaTyCiB Ha mpotiec podeciitHoi corami3anii y 3BO aBropu 31iHCHIOIOTH 32 IOTIOMOTOIO Pe3yJIbTaTiB
KUTBKICHOTO ONTUTYBaHHS YKPATHCHKUX CTYJEHTIB (JocipKeHHs ipoBeaeHo y 2014/2015 pp., yeworo ommurano 797 cry-
neHTiB ykpaincbkux 3BO Ta 417 crynentiB nonbebkux 3BO). [IpoananizoBaHo 3B°30K MiXK IHTEHCHBHICTIO OCBITHIX
TMPaKTHK, 10 CIPUSIE 3ATy4EHOCT] /IO HABYAIIBHOTO MPOLIECY, Ta aKaIEMIYHOI YCHIIIHICTIO. 3’SICOBAHO Ta CXapaKTepH-
HAsBHOCTI 3aJIEKHOCTI MDK aCKPUIITUBHUM CTaTyCHUM HAOOpPOM CTYJICHTIB Ta CTYIEHEM IHTEHCHUBHOCTI IXHBOI Mpo-
(eciitnoi coranizanii. BusiBieHo HalOUIBITY «KamiTaIOMICTCBKICT» KyIBTYPHOTO KaliTaly ciM’{ CTyACHTIB MOPiBHSI-
HO 3 IHIINMU IXHIMU aCKPUIITHBHUMU CTaTyCaMH.

Knrouosi cnosa: ackpunmueni cmamycu, suwia océimd, npogeciiina coyianizayis, oc8imui npakmuKu, KOH-
CIMPYKMUBICMCOKULL CMPYKMYPANizM, CIMYyOeHmOYeHmposand oceima
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BnusiHne atpubyTMBHbLIX CTaTyCOB Ha WMHTEHCUBHOCTb 06pasoBaTeflbHOM
NPaKTUKN CTYOEHTOB

PomaH Bopucos, VpuHa LllepemeT, XapbKOBCKUA HaUWOHaSbHBIM YHUBEPCUTET VIMEHU
B. H. KapasnHa

B craree mccnenyeTcs BIMSHHE aCKPUNTHUBHBIX CTaTyCOB CTYICHTOB Ha MX MPO(ECCHOHATBHYIO COIMa-
nu3anuio. PaccMOTpEeHBI MPpHU3HAKH TETEPOTCHHOCTH CTYIEHUECTBA KaK COIMAIbHO-IeMOTpadHIeCKON IPYIIIHL.
ABTOpPBI pacCMaTpUBAIOT aCKPUIITUBHBIE CTATYChl KaK COLMAIbHbIE IPU3HAKH, KOTOPbIE MOI'YT OIpaHHUYUBATh
JOCTYI CTYACHTOB K ITOMYYCHHUIO BEICIIEr0 00pa3zoBaHmst. OTMEUACTCS ps aCKPUITUBHBIX CTaTyCOB, KOTOPHIC
MOryT UMETbh OI'PaHMUYMBAIOLIEE BIMSHHUE, a UMEHHO: I10JI, SKOHOMUUYECKUN U KYyJIbTYPHBII KalluTajibl CEMbH,
MECTO JKUTEILCTBA NIepe/I MOCTYIJICHUEM B BhICIIHE YueOHbIe 3aBeieHus. Cpenu (hakTopoB MpodheCcCHOHAILHOM
COIMANTM3AINN YKa3bIBAIOTCS CTAaTyCHBIC TIO3UIMN CTYIECHTOB, 00pa30BaTeIbHBIC INCIIO3UINH, COACPKAHUE H
HaINpaBJIeHHOCTh y4eOHOTO mporecca. OOydeHHe CTYJCHTOB B By3aX pacCMaTPHBACTCS CKBO3b MPU3MY HPHOO-
peTeHHs KOMIIETCHINH, TOTyJaeMbIX B Pe3ybTaTe peaan3alui 00pa3oBaTenbHbIX MpakThk. [Ipodeccrnonans-
Hasl COLMANTM3AINs PACCMOTPEHA KaK MPOIECC MPUOOPETCHHUS MPOoeCCHOHANBHBIX KOMIIETCHIINH B TIpoIiecce
BBINTOJTHEHUST 00pa30BaTeNbHBIX MPakTUK. [IoHATHE 00pa3oBaTeNbHON MPAKTUKN pPACCMAaTPHUBACTCS C MO3HITUH
KOHCTPYKTUBHUCTCKOIO cTpykTypanusma I1. Bypnbe u onpenensiercs kak pyTHHU30BaHHbIE, HEOCO3HAHHBIE aKThl,
IIOBTOPSIOLIMECS BO BPEMEHH, U HallPaBJICHHbIE HA PEAIM3aLUI0 CTPAaTEeruil LEeIeJOCTUKEHUS B ONIPEIEIeHHON
ctepe cormaabHON peaTbHOCTH. ABTOPHI ONPEICIISIOT CTEIEHb BIMSIHNS aCKPUITUBHBIX CTATYCOB Ha MPOIece
podeccHoHANFHON CONMANN3AINY B By3aX Ha OCHOBAaHWH PE3YJIBTaTOB KOJMYESCTBEHHOTO OMPOCa YKPAMHCKUX
CTyACHTOB (MccienoBanue mposeaeHo B 2014/2015 rr., Bcero ompomieHo 797 CTyNeHTOB YKPaHMHCKUX BY30B H
417 cTyneHTOB MONBCKUX By30B). [Ipoanamu3upoBaHa cBA3b MKy HHTCHCHBHOCTHIO 00pa30BaTEIBHBIX MPaK-
THK, CITIOCOOCTBYIOIIIECH BOBIICYEHHOCTH B YUEOHBIN MPOIECC, M aKaJIEMUYECKON YCIIeBaeMOCThIO. BEIsIBIICHO H
0XapaKTEePU30BaHO HAIWIHME HEPAPXHUN 00pa30BaTENBHBIX MPAKTHK C MO3HUIUH MX PE3yABTaTUBHOCTH. ABTOPHI
MIPUXOAAT K BBIBOAY O HAIMYNH 3aBUCHMOCTH MKy HAOOPOM aCKpPHUIITHBHBIX CTATYCOB CTY/ICHTOB M CTETICHBIO
WHTCHCHUBHOCTH WX MpodeccnoHanbHol conmanu3annu. OOHapyKeHa KpyITHeHInas «KamuTaTIOEMKOCTh KYJTb-

TYPHOTI'O KanuTaja CEMbH CTYICHTOB 10 CPABHEHHUIO C IPYTUMHU aCKPUIITUBHBIMH CTaTyCaMHU.
Knroueswvie cnosa: ackpunmusnvle cmamycul, gvlcuiee 0dpazo8anie, npogeccuoHarbHas coyuanusayus, oopa-
308amenbHble NPAKMUKU, KOHCMPYKIMUSUCHICKUL CIPYKIYPAIUSM, CIYOEHMOYEeHMPUPOSAHHOE 00pA308aHLe

Introduction by students through the years of the studying at

n conditions of the information society

establishment, the requirements for the

training specialists with higher education
significantly changed. First of all, it is true for the
training of the innovator who is able to implement
in practice the knowledge got during the process
of the education, to update the knowledge
permanently, to define the priority of the tasks
within the sphere of the professional activity,
make decisions and take the responsibility of their
implementation, to work in team etc. The content
of a young person’s educational activity changes
within a higher education institution (hereinafter
referred to as HEI). Not only the passive
reproduction of information got during the classes
is expected from a student, but also the ability to
formulate an own trajectory of the cultural capital
acquiring, which is the base of the professional
competences. The nature of the education at general
education schools in many cases determines the
situation when a teacher is almost the only agent
of the cultural capital, successfully incorporated
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school. The studying at HEI requires a higher level
of the engagement of the students in this process,
especially under the establishment of the student-
centered education.

The content and the intent of the educational
process, the educational dispositions (value
orientations, motivation for educational activity,
professional and the status plans etc.) of students
and their status positions, ascriptive in particular,
are the important factors of the professional
socialization. It must be noted that the community
of students is replenished by people from
different segments of the population, different
towns etc., therefore they have the unequal access
to the economic, cultural, social and other kinds
of the capital. At the same time, the gradual
reduction of the number of State-funded places
at HEI, which provide the possibility to pursue
higher education “for free”, is taking place. This
actualizes the studying of the question whether
the ascriptive statuses impact the course of the
professional socialization. From our point of
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view, the ascriptive statuses should be considered
as assigned social indicators, which influence the
defining of actor’s position in certain social fields
of the society, regardless of which strategies are
implemented and which practices are realized.

The theoretical-methodological underpinnings

The issue of the social, including ascriptive,
statuses of a personality as the factor of the social
stratification is covered in the research works
of P. Blau, R. Bendiks, M. Weber, A. Gouldner,
O. Danken, N. Kovalisko, O. Kutsenko, S. Makeev,
G. Marshal, R. Linton, S. Lipset, O. Oksamitna,
T. Parsons and other researchers. The differentiation
of students by the separate ascriptive statuses is
researched by a number of scientists, including
sociologists, who turn to the study of the issues of the
professional realization of a personality. However,
the cumulative impact of the complex of the
ascriptive statuses on the professional socialization
of students still remains beyond the attention of
researchers. The ascriptive statuses may both as
restrict the results of certain actor’s activities, as
contribute to the enhancement of their effectiveness.

The purpose of the article is to define the
impact of the ascriptive statuses of students on
their educational practices. The “Students Of
The Borderlands of the Central and East Europe:
values, identity, life plans” sociological study is the
empirical basis of the research. It was conducted
by V. N. Karazin National University Department
of Sociology (2014/2015 academic year, 797
Ukrainian students are interviewed, among
them 508 are students of V. N. Karazin National
University, 178 are students of Lesya Ukrainka
Eastern European National University (Lutsk), 111
are students of Lutsk National Technical University
and 417 are students of The University Of Zielona
Gora (Poland); the leader of the study is Ph.D. in
Sociology, professor L. Sokuryanska.

Must be noted, that after the implementation
of External independent evaluation as the tool for
measuring of the knowledge level, school leavers,
who have different social origins, get the equal
opportunity to enter an HEI. This fact, according
to the authors and the implementors of the reforms,
smooths out the possible impact of the economic
capital of a family (which might be embodied, for
example, in the corruption) on the chances for the
entering. On the other hand, since families with
different social and professional statuses possesses
different volumes of the capitals (first of all,
economic and cultural), as well as with regard to
the uneven development of the infrastructure in
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Ukraine, including the cultural and the educational
ones, we believe the chances of the persons
originating from different families to enter an HEI
successfully are going to differ depending on their
social positions.

Turning to the topic of the gender identity of
young people, we note that the results of multi-
year sociological studies show that girls are
more motivated to study and demonstrate better
academical performance, in comparison with young
men. The traditional division on the students of the
science and technology on one side, and arts on
another is still actual by gender.

It is necessary to define the influence of the
family on the worldview formation of a personality,
including his or her social and professional plans,
during the primary socialization. The starting
opportunities and limits of a young person depend
on the volume of the economic and social capital
of his or her family, start with funds which are
converted into a quality education within a
specialized school, roll to the availability of the
connections, which help to increase the chances
of getting a desired social and professional status.
In that regard, while researching a professional
socialization, it is necessary to consider such
characteristics of families’ statuses, as the material
conditions, the level of the parents’ education
and their place within the society’s professional
structure, the volume of the cultural capital. These
status characteristics are ascriptive regarding to a
student, because their availability do not depend on
the actions of the actor.

Young people from different types of locality,
from a village to a capital, enter the high school. The
population, the sizes, the level of the urbanization
and the infrastructure development in a certain
locality define the level of the homogeneity of the
local identity, a carrier of which each resident of the
locality is. The local identity, in turn, determines
the distribution of the set of norms and values.
According to E. Durkheim, the more the division of
labour is developed within a separate locality, the
more functionally independent are the residents,
the more often the manifestations of the organic
solidarity can be seen within their relationships.
While formulating the typology of the solidarity,
E. Durkheim was guided by the relation between
the restitute and the repressive norms, which are
enshrined in legal and regulatory instruments.
Thus, a society, in which the characteristics of the
solidarity indicate the proximity to the mechanical
type, is less inclined to allow visible, demonstrative
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deviations from norms and values, which constitute
its monoculture. In such a community (which is
small and is constituted by a network of personal
acquaintances), the function of the social control
is of great importance. A person, who lives in a
society, which is characterized by the corresponding
type of the solidarity, is considered not so much as
a personality, which has a subjectivity, but rather
as an individual, who belongs to the territorial
community, and his or her identity almost does not
differ from the identity of the other residents of
the locality [13]. However, the representatives of
such communities are more self-sufficient in terms
of economy, are able to provide themselves with
the livelihood and they often form housekeepings,
which lifecycle only inconsequentially depends
on the external connections. The status of the
resident of a locality is ascriptive and determinates
the specificity of the possession of a volume of
the economic and cultural capitals, as well as the
results framework and the set of the dispositions,
which are embodied in the hierarchy of values and
the motivation to study and to acquire trades. It
is also important to pay attention to the different
level of the quality of secondary education.
According to the results of the study “The Impact
Of The Social And Economic Environment On
The Learning Outcomes of the students (pupils) Of
General Education School”, the results of External
independent evaluation of students of wurban
schools are much better, in comparison with the
rural students [18, p. 11].

While analyzing the educational practices of the
students at HEI, it is important to keep in mind that
we consider the process of the studying as a gradual
absorption of a set of professional competencies.
The British psychologist John Raven was one of
the first among the researches who typologized the
competencies and allocated the highly specialized
knowledge, the substantive skills and the means
of thinking and awareness of a person’s own
responsibility for his or her actions. The typology is
based on the system of values and dispositions. We
note that while providing the characteristic of the
relation between the behavior and the motivation,
J. Raven concludes that the relation is the result of
the cooperation of such variables as “values, the
components of competencies and social attitudes”
[23, p. 261]. In our view, such allocation of the
competencies is too narrow and does not provide
systematic, since it contains the professional
knowledge which belong to different specialties.
Between such forms of knowledge, there is a lack of
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so-called “bridges. In the result of the process of the
professional socialization, which takes place during
the studying, a student not only gets the professional
knowledge and forms the understanding of in which
cases they can be applied and in which cases their
applying can be dangerous (which is embodied, e.g.
in the Codes of Ethics for different professions, such
as a physician, a journalist, a lawyer, a sociologist
etc.), but also changes the worldview. That is, besides
the professional socialization, the educational
institutions perform the function of worldview
formation. In the case of the long-lasting lack of the
experience of the applying of the special knowledges,
got by a specialist, the knowledges gradually become
forgot. And the process of the forgetting is the more
faster, the more differentiated and far the special
knowledges are from the knowledges the person
applies regularly, including the daily experience.
Thus, one of the possible solutions of the issue of the
forgetting the knowledges, which are not actualized
because of these or those reasons, is the formation
of their relationship with the aim of the integration
into a holistic system. Metaphorically saying, the
foundation, the skeleton, the insurgent junction
of such system are those elements of knowledge
which are the most general types of knowledge.
So, the models of the competencies, identified by
J. Raven, should be supplemented by those which
include the wide erudition both as within a separate
specialization, as within the culture in general.

The process of getting the competencies performs
as the result of the educational practices realization,
in the definition of which we are basing, first of all,
on the theoretically-methodological concepts of P.
Bourdieu’s Constructivist Structuralism. According
to the conception, the practices are defined as the
routinized unconscious acts, which are repeated in
time and are aimed at the realization of the strategy
of the achieving the goal within a certain sphere
of social reality. We note that the practices, as P.
Bourdieu believes, are the result, on one hand, of
the positions, which an agent takes through a set of
personal social statuses, and of the dispositions, on
the other hand, which are defined by P. Bourdieu
as “the principles, which create and organize the
practices and the perceptions, which could be
objectively adapted to their aim, though do not
involve the informed focus on it and irreplaceable
harnessing of the necessary operations to achieve it”
[9, p. 102].

While formulating the definition of the
educational practices, we were directed by P.
Bourdieu’s conceptions, where they are defined as
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the habilitized practices, which are aimed to the
harnessing of knowledges from the different spheres
of science and are prompted by the valuable relation
to the education, by the motivation and norms of
the educational activity, by the emotional relation
to studying. The practices, which indicates both as
the process of studying at HEI, as the self-education,
are considered by us as the educational ones. The
practices of the studying are mostly linked with the
process of education, which is organized directly
by the educational institutions. The measure of the
inclusion into the educational process is marked by
the regularity of studying, the indicator of which
is the visiting of classes, the volume of time, used
for the study activities and exercises, the frequency
of using of the additional search tools (the internet
network etc.) for the preparing for both as home
tasks, as well as for exams. The existence and
regularity of the foreign languages studying
practices beyond the educational process at HEI,
using of them for reading the special literature,
should be also attributed to self-education.

The basic indicator of the educational
practices success, of the relevance of their
consequences to the homology of the field of
education, that is the requirements of such the
agents of socialization as the educational institute
in general and particularly the teachers, is the
academic performance of students (since the
heredity of the evaluation of pupils and students
is in the focus of our analysis, we consider the
academic performance not only at HEI, but also
at school). Another indicator of the success is
the measure of the impact of a student to the
process of studying, the interest in the material,
presented during the classes or in the educational
and scientific literature, which is embodied in the
assessment of the level of applying of personal
efforts and capacities.

Explanation of the results of the research

The analysis of the one-dimensional
distribution of the answers let us capture some
distinction in the performing of the specified
educational practices. In order to provide a
more illustrated assessment of the level of the
performing of practices we have created the index
of the educational practice intensity, which is
measured within a range between -1 and 1. The
results of the research shows that the most regular
practice is the classes attendance, the index of
what is 0.39. A little bit lower is the regularity of
student’s studying during a semester and the full
completion of the tasks (the indexes are equal to
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0.35). The practice of the studying according to
person’s ability and capacity got the meaning of
the index, close to 0. In our view, such practice
reflects the existence of the interest to studying
on the part of a student, his or her motivation,
and therefore the relevance of the got cultural
capital to the existing student’s dispositions. The
negative meaning has the index of the practice of
getting knowledges, which are connected with the
training program but go beyond it. The existence
of this practice reflects that some students use
the got knowledges to increase them. The got
knowledge, so-called informational resource can
be a capital only in the case if its (re)producing
is ensured. That is to say, the ensemble of the
educational practices contains capital potential
only in the case if positively correlate with
the given practice. Thus, the indicator of the
educational practice’s capital potential is the
existence of the correlation relationship with the
work, with the educational material, which are
included in the training program. We note that all
the mentioned above educational practices reflects
the existence of such correlation relationship with
the sign under the research on the level 0.01. The
intensity of the relationship varies according to
the given practice. Thus, the working beyond
the predetermined program in most cases is
accompanied by the full applying of student’s
efforts and capacities (Spearman’s correlation
coefficient p = 0,49). The remaining practices are
also connected with this indicator, the meaning of
the coefficient varies from 0.3 to 0.4.

The influence of the time volume, which
students use for the preparing to the classes, at
their academic performance, was analyzed. The
results of the study showed, that 2.8% of students
do not prepare for the classes, 11.3% use less than
an hour for the preparing, 28.7% use from one to
two hours, 27.8% use from two to three hours,
16.6% use from three to four hours, while 12.8%
use more than four hours. The volume of the time,
which is dedicated by students to the studying
beyond an educational institution, correlates with
the considered above educational practices (the
correlation coefficients are reliable on the level of
0.01, the intensity of the relationship varies from
0.248 to 0.37), as well as with their indicator,
which is the academic performance (Spearman’s
correlation coefficient is significant on the
level of 0.01, the intensity of the relationship is
p=0,284). Thus, among the students, who tend to
focus on academic pursuits for 3-4 hours per day,
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about 11% are “straight A” students (in general
within the array the meaning is 9%), 71% are
“B-students” ((in general within the array the
meaning is 59%).

According to the results of the research, the
performance of students at HEI, in general, is quite
high and does not correspond to anormal distribution.
9% of students say they are straight A students, about
60% get both A’s and B’s, about 21% mostly get B’s,
about 10% mostly get B’s and C’s, 1% in most cases
get C’s. After analyzing the academic performance
of the students while they were at school, we have
elicited a slight decreasing of the performance, if to
compare the two periods of education: at HEI the
ratio of straight A students decreases twice (9% and
21.5% respectively), the ratio of “C-students” and
those who get A’s and B’s in most cases, decreases
almost twice (about 11.2% and 5.4% respectively).
The existence of the significant correlation between
the marks in school and in HEI reflects the actuality
of the tendency of the reproduction of the school
academic performance at HEIL.

It should be noted that the regularity of the
considered above educational practices is the
keystone to the high academic performance at
HEI. The results of the correlation analysis helped
us to draw conclusions about the existence of the
hierarchy of the educational practices regarding their
result, recorded by the marks of the performance
(the hierarchy is presented below in the order from
the most influential educational practice to the least
influential one):

1) classes attendance (Spearman’s coefficient p
= 0.435, the significance on the level 0.01);

2) the study with the full applying of student’s
efforts and capacities (Spearman’s coefficient p =
0,42, the significance on the level 0.01);

3) educational tasks implementing (Spearman’s
coefficient p = 0.398, the significance on the level
0.01);

4) the regularity of studying during a semester
(Spearman’s coefficient p = 0.348, 3HauymicTs Ha
piBHi 0.01);

5) the work beyond the predetermined training
program (Spearman’s coefficient p = 0.29, the
significance on the level 0.01);

6) the allotted time for the preparing for the
classes (Spearman’s coefficient p = 0.284, the
significance on the level 0.01);

7) the allotted time for the preparing for tests
and exams (Spearman’s coefficient p = 0.183, the
significance on the level 0.01);

8) reading the special literature on a foreign
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language (Spearman’s coefficient p = 0.147, the
significance on the level 0.01);

9) searching the material to do home task within
Internet (Spearman’s coefficient p = 0.106, the
significance on the level 0.01).

The relationship of the academic performance
with the other educational practices is not intensive
(Spearman’s coefficient p <0.1) or does not exist at
all.

While studying the influence of ascriptive
statuses at the intensity of educational practices,
we have elicited a number of dependencies.
Thus, there are distinctions in the realization of
educational practices by young men and women.
Usually, such practices are characterized by the
necessity of having responsibility and discipline.
Girls more often than boys claims that their
practices include or rather include the regular
studying during a semester (68.4% and 58.6%
respectively), the regular classes attendance
(73.5% and 57.2% respectively), as well as the
complete educational tasks implementing (about
70% and 53.5% respectively). However, we have
not elicited the distinctions by sex regarding such
educational practices, that are connected with
the readiness to work beyond the predetermined
program and the level of involved efforts, the
applying of a student’s abilities during the studying
process. The results show that in the case of facing
with the necessity of creative realization of tasks
during the studying there are no differences in the
success of the implementation by girls and boys.
Therefore, the differentiation by sex influence
the intensity of educational practices, but not
at the level of their cultural saturation, which is
defined by the intensity of knowledge through the
autonomous getting of new competencies. From
this position, the sex status is “egalitarian” from
the point of the influence at the reproduction of
the cultural capital.

The regularity of student’s educational practices,
who come from small settlements, statistically
does not differ from the regularity of the “urban”
students’ educational practices. According to the
results of the research, conducted in 2013-2014, the
performance of the students from small settlements
during the studying at a general education school
(for details see) was higher in comparison with
the performance of students from big cities. The
academic performance of both groups of students at
HEI does not differ statistically. This demonstrates,
that, first, the quality of the education at school in a
little town is lower than the quality of the education
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at an urban school, secondly, the intensity of the
educational practices of students of the both groups,
despite of the relatively worse positions while the
entering and during the first grade, moves into
“alignment” by the third and fourth year of study.

Conclusions

We now turn to the definition of the influence
of the cultural capital of a family at the intensity of
students’ educational practices and their academic
performance. The results of the research showed
that the education of a father is the least influential
factor of the educational success and practices. Thus,
a weak link between the academic performance and
the level of the education was elicited: the more is
the educational level, the better is the performance of

a student. A mother’s educational level is a little bit
more influential not only regarding the performance
at HEI (though in this case, the power of the link
is higher and more reliable) but also regarding the
practice of regular studying during a semester.
The cultural capital of the family, recorded in its
objectified state as the number of books in a family,
determines both as the academic performance (both
at HEI and at school), as well as some educational
practices: the regularity of studying during a
semester and the work beyond the predetermined
training program, and also reflects the success of
the educational practices, which is embodied in the
process of self-actualization during the studying (the
full applying of student’s efforts and capacities).
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